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The workshop was structured in two parts: in the first part, the chair presented a 
problematisation of the issues which have been raised in the field of teaching and 
assessment of speaking in the past few years.  
 
After the introduction the three speakers outlined in more detail the issues which they 
found most relevant in their field of expertise:  Raili Hildén hightlighted the  relevance 
of including a standardised assessment of  speaking in secondary education in Finland, 
Geoff Tranter described the features in the CEFR which  he considers to be most 
important in the development of an oral test, and Ildiko Csépes explained the contents 
of a teacher training workshop, which has been developed in Hungary to help teachers 
become more aware of the steps to follow in developing, administering and marking 
speaking tasks. The powerpoint slides of the four presentations can be downloaded at 
this site. 
 
After the series of presentations, the participants were presented with a series of 
questions closely related to the content of the presentations, and which aimed at guiding 
group discussion which would follow. The questions were:    
  
1.Does the teaching of speaking respond to the action-oriented approach proposed in the 
CEF? Should it be so? 
 
2. What do we need to ensure that? 
 
3.  Does the testing of speaking relate to the approach of the CEF? Should it be so? 
 
4. What can be done to  change the situation?   
 
5. What actions can be taken in terms of policy? 
 
6. What actions can be taken in terms of research? 
 
The results of the group discussion are summarised below, including the proposals 
shared by the participants. 
 
1. The contents of the CEFR have still not been introduced in many countries in Europe, 
and as for the teaching of oral skills as such, there are differences across countries and 
levels of education, because the teaching is still mostly geared to written skills in many 
contexts. This is sometimes due to the fact that oral skills are not assessed in school 
leaving exams (Finland), or to the absence of teaching materials which include oral 
activities, but also to the insufficient training or language proficiency of teachers 



In one of the groups, moreover, it was felt that the teaching of oral skills should devote 
specific attention to aspects such as pronunciation and repetition together with the 
action approach described in the CEFR,   
 
2.  Good materials and well trained teachers were considered crucial to improve the 
teaching of oral skills and to implement the action-oriented approach proposed in the 
CEFR, once it was clear in each different context what the needs and priorities were. 
Some groups discussed that the native speakers should play a role in oral skills 
classrooms, especially if the teachers did not have sufficient language proficiency. 
Having put in place the above suggestions, however, it was noted that some time would 
have to elapse until changes could be noticed.  
   
3. In general, the different groups perceived the existing speaking tests as adequate in 
relation to the CEFR approach to speaking, although in some countries the quality of the 
test tasks was affected by problems in test administration by teachers who were not 
properly trained. 
 
4.  Achieving a better match between testing and the CEFR approach requires more 
teacher training (pre and in-service), which should be incorporated into education 
policy.  
 
5. Political decisions need to be made with adequate allocation of funding and other 
resources. Policy needs to include changes in existing curricula, the provision for proper 
teacher and examiner training and also for research on current classroom practices. It 
was felt by all groups that the political arena had to go from discussions about decision 
to action points with a clear timeline and requisite funding. 
 
6. Research is needed in aspects such as  
- the CEFR itself, how it is interpreted across countries, on how the different 
translations may affect the interpretation of the levels 
- the nature of speaking in the different contexts, with internationally benchmarked 
performances 
- the type(s) of oral discourse generated in  classrooms and in testing situations. 
 
The following action points in relation to oral skills were identified: 

- Stress the importance of sharing common interpretation of the CEFR across 
different countries and education levels.   

- Convince government authorities to put into practice realistic policy plans, 
which include the necessary resources and the necessary funding.   

- Put into practice appropriate teacher training, covering both teaching and testing 
of oral skills, and implemented in both pre-service and in-service training.  

- Ensure that research is given a prominent role and taken note of by authorities 
and language professionals, particularly in terms of the analysis of students’ 
needs and students’ performances. 

. 
  


